INTRODUCTION
APPROACH AND RATIONALE 
This teaching unit has been designed to teach students about the movement of African Americans and women into the American west from the mid nineteenth century through the early twentieth century. The story of westward expansion has traditionally been told within the context of the Turnerian model, which posits that the movement of people into the unoccupied “virgin land” of the American frontier and the availability of free land explain American character and democratic institutions. Turner’s interpretation focused on the experiences of white settlers neglecting the stories of women, African Americans, Native Americans, Mexicans, Asians, and others. Modern interpretations of the western history examine the west as a cross roads or a place of convergence rather than as a receding frontier. This lesson will challenge assumptions about who went west and create a fuller more comprehensive understanding of American expansion.    
To make history come alive this teaching unit is based on primary sources such as broadsides, illustrations, paintings, photographs, music recordings, poems, literature, governmental records and documents, newspapers, personal memoirs and letters. Through a thoughtful analysis of the primary sources students will gain an appreciation of the experiences and decisions people had to make. Hopefully this will create a sense of relevancy and interest while developing interpretation and analysis skills.     
CONTENT AND ORGANIZATION
This teaching unit contains a unit overview, unit context, correlation to the Nevada standards for United States history, unit objectives, bibliography and lesson plans with student resources. These lessons have been developed for grades 7-12 but can be easily adapted for younger students. Most student resources, to include documents and sound recordings, can be located on the internet, URLs have been provided for convenience. The lessons have been written for an hour and twenty five minute meetings and are intended to cover several class periods. Lessons can be adapted for shorter durations if needed. Each lesson has been designed to be a stand alone lesson but it is advisable to teach them as part of the larger unit framework. Lessons integrate a mixture of class discussions, individual and group activities. Each lesson culminates in a technology based project, in the event that a class does not have access to technology substitutions can be easily made.    




TEACHER BACKGROUND MATERIALS 
I. UNIT OVERVIEW 
Due to the degree of myths associated with westward expansion and western regional identity the west maybe one of the least understood topics of American history. Most still cling to outmoded notions of the west as a place of triumph and progress, a place where hardy pioneers ventured fourth into a “virgin land” and through their wits, self determination and a healthy dose of rugged individualism triumphed over their environmental and human adversaries and in the process became more democratic and more American. In reality the west represents a place of conquest, continuity, convergence and complexity. Despite the fact that modern historians have all but debunked popular myths of westward expansion the mythic west is alive and well and dwells within the pages of most American history textbooks. Among the myriad western stereotypes modern scholars have been quick to point out that not all westering people were white and male, African Americans and women, among others, played significant roles in the development of the west.  
After the Civil War many African Americans sought relief from the rampant racism that persisted in Southern society and as a result they were prevented from enjoying economic, legal and social parity with whites. African Americans had limited options to include repatriation to Africa, migrating north or going west. Many chose the latter and settled in Kansas as part of the “Exoduster” movement of 1879 led by Benjamin “Pap” Singleton. The community of Nickodemus serves as an example of the way in which African Americans went west and successfully built a community        
Westward expansion is the story of families moving west, and within those families women played significant roles in building and maintaining community as well as a desire for autonomy and independence.  The overland trail for many was a grueling experience rife with hardships and tragedy. Women, through necessity, stepped outside of traditional spheres of influence and worked side by side with men sometimes tacking over men’s work when they became incapacitated. Many women became successful homesteaders “proving up” their land at higher rates than men. Some historians have suggested that it was the frontier experience that helped women achieve suffrage in the west before other sections of the nation. To fully understand the story of westward expansion one must look at the contributions and achievements of all westering people and only then will we have a complete picture of the American west.                         

II. UNIT CONTEXT
The unit examines the experiences of African Americans and women in the west. African American “Exodusters” left the south for Kansas during reconstruction fleeing economic, political, and racial discrimination. The west symbolized for many a fresh start free from persecution and an opportunity to create a community independently of whites. Women experienced the west differently than men did, breaking out of traditional “spheres of influences” women took on new responsibilities, endured hardships and participated in institutions that had been forbidden in the east. Lessons on African Americans and women in the west integrate themes from American history with an eye to the experiences of those who have been traditionally been silent in the teaching of the American west. This lesson will give students a greater appreciation of the varied people who settled in the west and will develop a more complex  understanding of the region.     
III. CORREATION WITH NEVADA STATE STANDARDS FOR UNITED STATES HISTORY 
Social Studies Skills: As students become increasingly sophisticated and informed thinkers, they are provided opportunities to develop and apply skills that enhance critical thinking processes by developing and applying 21st Century Skills. To engage in historical analysis and interpretation students must draw upon their skills of historical comprehension by studying a rich variety of historical documents and artifacts that present alternative voices, accounts, and interpretations or perspectives on the past.  Civic Participation includes the skills necessary to prepare students to be active, informed, and literate citizens.   These skills are an integral part of the study of social studies and are taught as an integral part with the content standards.
· Analyze patterns of historical continuity and change to demonstrate chronological thinking. 
· Analyze and evaluate primary and secondary sources for historical perspectives.
· Differentiate between historical memory and historical fact.
· Apply social studies (content & skills) to real life situations.
· Extract significant ideas from social studies sources and frame historical questions.
· Use primary and secondary sources to analyze and interpret history.
· Compare multiple perspectives of historical events, using a variety of sources.
· Analyze and interpret primary sources to answer a historical question.

Content Standard H2.0 - Nation Building and Development - Students understand the people, events, ideas, and conflicts that lead to the evolution of nations, empires, distinctive cultures, and political and economic ideas. 
H2.[9-12].3   Analyze how different cultures, points of view, and self-interests influence compromise and conflict over territories, borders, and resources.
H2.[9-12].4   Describe the final settlement of the West and federal policy toward Native Americans, i.e., the Dawes Act, Plains Wars, and the reservation system. 



IV. UNIT LEARNING OBJECTIVES 
· Students will be able to describe the west a place of great diversity. 
· Students will be able to explain motivations both economic and personal for going west.
· Students will be able to describe the economic, political and racial discrimination African Americans suffered after the Civil War.
· Students will be able to evaluate the effectiveness of the Exoduster movement.
· Students will be able to analyze the effectiveness of propaganda exhorting African Americans to go west.
· Students will be able to analyze Americans response to Manifest Destiny.  
· Students will be able to describe hardships women endured on the overland trail.
· Students will be able to evaluate how the west empowered women to step outside of traditional social roles. 
· Students analyze reasons why women secured suffrage in the west first. 
V. LESSON PLANS 
· Lesson 1: African Americans After the Civil War
· Lesson 2: The African American Exodus 
· Lesson 3: Women on the Overland Trail
· Lesson 4: Women in the West
· Lesson 5: Women’s Suffrage in the West
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